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CHAPTER 1
Introduction
Reading aloud is the single most important activity for building the knowledge 
required for eventual success in reading (Anderson, et. al. 1985). If every parent of a 
child aged one through nine spent one hour reading or working on schoolwork with his or 
her child five-days-a-week, American parents would devote annually at least 8.7 billion 
hours to support their children's reading (U.S. Department of Education, 1994 a). In 
practice, however, only half of the parents with children under age nine say they read to 
them every day (Gorman, 1993).
A 1995 Commission on Reading determined that reading aloud is the single most 
important activity for building the knowledge required for eventual success in reading 
(Anderson et al.,1985). In Becoming A Nation of Readers, Anderson, et al. (1984) 
state: "Reading to children, discussing stories, and experiences with them, and, 
with a light touch, help them learn letters and words are practices that are consistently
associated with eventual success in reading" (p. 117).
Another authority in the area of reading aloud is Jim Trelease, author of The New
Read-Aloud Handbook (1989). According to Trelease, when children have been read
to during their preschool years, they enter school with a larger vocabulary, longer 
attention spans, and greater understanding of books and print; consequently, they have 
fewer difficulties in learning to read.
Research supports the link between reading aloud and student achievement. In a
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study conducted on reading and academic achievement, Mullis (1993) found that 
students who were read to almost daily had higher reading proficiency scores than those 
students who were not read to by adults.
In another study conducted on reading and academic achievement, Anglum, et al. 
(1990) found that the strongest relationships and best predictors of reading achievement 
included reading to children before they enter school and providing a variety of print 
materials in the home. Also, the education level of the father was both significant to and 
the best predictor of reading achievement.
Problem Statement
Due to the connection between reading aloud and student achievement, there is a 
need to examine the relationship between student scores on achievement tests and 
students who are read to more often than those who are not read to as often. It is possible 
that the students whose parents read to them weekly and 20 to 30 minutes a day will have 
higher scores on Reading Competency Based Education tests than those whose parents 
don't read to them or read to them infrequently.
Purpose Qf..thc Study
The purpose of the study is to investigate if second graders who are read to by parents 
weekly, 20-to-30 minutes each time, score significantly higher on Reading Competency 
Based Education tests than second graders who are read to biweekly or 5-15 minutes.
Null Hypothesis
There will be no relationship between scores on the CBE tests and the amount of 
reading by parents with children.
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Methodology
CBE test scores from 1996 and 1997 were gathered and reviewed. Then parent 
surveys were sent out to all the second graders in the school district. The scores
from the CBE tests were then compared with the surveys to see if the students who 
scored high on the tests had surveys that showed high parent involvement.
Assumptions
The parents’ integrity will have an effect on the accuracy of the information in the 
surveys. That is, what parents say on the survey and what they actually do may represent 
two different things. Further, parents may say they read to their child every day 
for 20 minutes, when, in fact, they only read to their child every two weeks or monthly 
A final assumption is that it is possible that the parents of the second graders 
became more or less involved since their child's first grade year when they took the
CBE tests.
Limitations
The first limitation is the lack of diversity of students in the school. The lack of 
diversity will limit the degree to which the findings can be generalized to schools in 
which there are more diverse students. The second limitation is the lack of diversity of 
teachers in the school. Most of the teachers are white females; therefore, findings may 
not be generalizable to the classrooms of male teachers.
Operational Definitions
Read aloud-the act of parents verbally sharing reading materials such as children's
books, the Bible, and the news with their children.
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CHAPTER 2
Review of Literature
Meyer, Christmas, and Chesney (1994) investigated the relationship between 
reading achievement and the child’s book reading habits. In a study by Meyer, et al. 
(1994) the relationship between the amount of time teachers and parents spent reading to 
kindergarten and first grade children and the children's reading achievement were 
investigated. They studied two cohorts of pupils in three school districts, grades 
kindergarten through sixth. Approximately 325 pupils were in each cohort. Information 
was gathered from parent questionnaires on home backgrounds including the education 
and occupation levels of both parents and the number of older and younger siblings. 
Batteries of standardized and locally developed tests of reading comprehension were 
given. Data on classroom instruction were collected including information on time, 
teacher-initiated instructional interactions, oral feedback to pupils, and praise and 
criticism directed at both individual pupils and groups. For the two cohorts, data were 
collected through direct observations. The findings indicate a negative relationship 
between the amount of time kindergarten teachers spend reading to kindergarten children 
and the children's reading achievement. The amount of time first grade teachers spent 
reading to their students was unrelated to the reading achievement of their students. 
Results are discussed by Meyer et al. in terms of "displacement theory." In other words, 
teachers who read the most spent the least amount of time in teaching activities that 
were positively correlated with reading achievement. From parent questionnaires,
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information was gathered about the time parents spend reading to their children. The 
children's independent reading revealed a positive relationship between reading 
achievement and the time children spent engaged with print, but no relationship between 
reading achievement and the amount of time parents spent reading to their children. 
Further analysis revealed no relationship between kindergarten teachers' reading and the 
children's subsequent performance in first grade. The results are discussed in terms 
of the need to involve children in print to improve their reading achievement and 
lack of "magical" improvement that results when parents or teachers read to children.
In a study conducted by Christmas (1993), there was a different finding about 
the effect that reading aloud has on a child’s performance. The purpose of the 
Christmas study was to improve the reading achievement of second grade students in 
rural Georgia school. The treatment consisted of daily oral reading in classrooms by 
teachers and recruiting parents to enroll their children in the Woodbine Read Aloud 
Club. Parents who enrolled their children in the club agreed to read aloud to their 
children on a daily basis and to turn in simple reading logs to the teachers each month.
The children received books as rewards for their efforts. The results of the study
indicated a 38.5% increase in auditory vocabulary, a 46.4% increase in reading 
comprehension, and a 43.6% increase in word reading for the approximately 70 subjects. 
An analysis of the problem indicated that a higher percentage of second grade students 
from low socioeconomic conditions scored lower on standardized reading achievement
tests than other second grade students; students who scored lower owned fewer books 
than those who scored higher; and those who scored lower did less recreational reading
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than those who scored higher.
Bus et al. (1995) conducted a study to find out whether book reading to toddlers 
and preschoolers at home was related with language growth, emergent literacy, 
and reading achievement. A meta-analysis was used in which statistical tests derived 
from the pertinent studies were transformed into a few common metrics for the effect 
size. Due to the divergence of sample sizes, the researchers decided to weight each effect 
size by unit one to prevent the large samples from dominating the outcome. Tests were 
also conducted for the influence of sample size on the effect sizes. Tests for 
homogeneity of study results were applied to check whether study results were sampled 
from different populations. The results of the study support the hypothesis that 
parent-preschooler reading is related to outcome measures such as language growth, 
emergent literacy, and reading achievement. The results support the hypothesis that book 
reading affects acquisition of the written language register. The affect of parent 
preschooler reading is not dependent on the socioeconomic status of the families or on 
several methodological differences between the studies. The affect seemed to
become smaller as soon as children became conventional readers and were able to read
on their own.
Chesney (1995) conducted a study of literature to find out how parents who read
to their children affects children's interests and ability in reading. The findings of the 
study were that not all children follow in their parents' desire for them to love reading.
When parents read very little to children and infrequently listen to them read aloud, the
children become poor readers. There are benefits to reading aloud to one another for
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both adults and children. Further, Chesney found that children will learn how to read well 
if they are read to from a young age. Therefore, it is important that parents read with and 
to their children from a young age in order to help them become good readers.
Several researchers have investigated the variables associated with reading 
achievement. Walberg and Tsai (1985) determined the correlates of reading achievement 
and attitude. To accomplish this, a sampling was done using 1,459 students age nine and
data were obtained from the 1979-80 National Assessment of Educational Progress.
They were multiply-regressed on home environment variables such as the amount of 
television watched, the presence of newspapers, the amount of spare-time reading, and 
dictionary use, the degree of kindergarten attendance, and the student's socioeconomic 
status, ethnicity, school characteristics, and other variables. The variables were divided
into two sets. Those in the first set were considered relatively unalterable independent or
control variables. The second set was considered to be possible causal and alterable
independent variables including objects and activities in the home environment,
characteristics of the school as measured on the principals' questionnaire and school type.
The analysis proceeded in three steps. First, all of the independent and control variables
were canonically correlated with attitude and achievement. Second, the simple
correlations of attitude and achievement with the independent and control variables were 
calculated. Finally, the partial correlations of reading achievement, attitude and the 
independent variables with the control variables were partialed out when computed. The
results of the study were that the strongest correlates of reading achievement, when
controlled for the less alterable variables, were reading attitude, stimulus materials in the
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home environment (e.g., dictionary use, television watched), the use of English in the 
home and kindergarten attendance. Reading achievement also correlates significantly but 
less closely with dictionary use, and negatively with the amount of television watched 
and the use of languages other than English in the home. Slightly but significantly higher 
achievement is also partially correlated with attendance at private Catholic and
non-Catholic schools. The control variables of sex, socioeconomic status, and ethnicity 
are significantly correlated with achievement and attitude. Children with more highly 
educated parents had higher achievement and attitude scores. Girls scored higher and 
expressed more interest in reading than did boys, and whites scored considerably higher 
than African Americans and Hispanics on the achievement test. Attitude was less 
predictable than achievement, but there were a number of significant partial correlations. 
The highest partial correlation of attitude was with achievement. In addition, dictionary 
use, spare-time reading, home environment and stimulus materials, the use of English in 
the home, and kindergarten attendance were small but significant correlates when
controlled for the control variables.
Abram and Cobb (1979) conducted a study to investigate whether various home 
and school factors were related to first grade reading gains. They conducted the study by 
sending home questionnaires about the number of persons living in the household, the 
strictness of parental discipline, the number of hours spent reading to their child each
week, the number of classroom visits, the number of hours the child spent watching
television each week, the child's bedtime, the child's preschool and kindergarten
attendance, and the number of parent-teacher conferences held during the first grade
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year.
School records were used to determine the child's absenteeism in first grade, the 
number of students in the first grade class, the child's free lunch status, and pretest and 
posttest reading scores in first grade. Analysis revealed that students with larger learning 
gains tended to be absent less frequently than other students, that children attending 
preschool made larger learning gains than other students, and that larger learning gains 
were associated with the greater number of younger brothers and sisters. Therefore,
parents should make sure their children come to school on a regular basis and that
they attend some type of preschool program to help them prepare for school.
Nebor (1986) completed a study to determine the affect a parent's 
influence and involvement has on a child's reading achievement. Nebor’s research 
focused on a synthesis of the research and consisted of reading many articles about
reading achievement and parental influence and involvement. Nebor concluded that
parental role modeling will improve a child's reading because the child sees
reinforcement of the value of education outside of school. Parents who read books and
magazines as leisure activities are more likely to have children with a high degree of 
interest in literature and reading. Other studies indicate that a child must want to read 
before he or she can acquire any substantial reading skills. Parents' attitudes other than 
toward reading can also influence reading achievement. Conflict or overprotection can
interfere with reading skills, sometimes requiring parent counseling. Direct parent 
involvement in the form of tutoring can significantly increase a child's reading skills, 
although the parents must also know how to tutor in order to get the best possible results.
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Successful readers tutored in the home receive fewer critical and punishing statements 
from their parents than do problem readers. This research shows that the more help a 
child receives from his or her parents, and the more prepared they are to help their child, 
the better the child's reading achievement
Ferlazzo (1994) completed a study to determine if reading aloud to children 
before entering school would influence their reading grade level as determined by their 
report card grade. The researcher distributed a questionnaire to 85 children in the first 
grade in a suburban school district in central New Jersey to be taken home for parents' 
responses. The response to the questionnaire was voluntary. Prior to distribution, the 
cover letter and questionnaire were approved by the principal. The data were analyzed
and a correlation drawn between the amount of time read to the children and their
reading grade in first grade. Questions included in this survey focused on how often the 
children were read to, at what age this began, who read to the children, and the types of 
books chosen. The results indicated that those children who were read to before entering 
first grade received a "c" or better in reading. Also found was that reading aloud was a
shared responsibility between parents and the majority of reading occurs in the evening.
Therefore, parents should be actively engaged in reading aloud so their children will see 
that such an activity is beneficial and advantageous for them.
Toomey (1987) studied the literature from primary and post primary
schools about involving parents with their children's reading development by examining
different articles on the topic of children's reading and parental involvement.
Toomey’s findings suggested that involving parents is an effective strategy in reading
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development. It is important that scarce resources for home-school relations programs be 
targeted to those parents who are most in need: low impact readers whose parents do not 
realize how useful their help can be. The conclusions of the study were that while 
involving parents as instructors of reading appears to be a good strategy, very little is 
known about the relative cost effectiveness of different strategies.
Entwisle, Alexander, and Voza have investigated how single parenting affects a 
child’s achievement. Entwisle and Alexander (1996) completed a study to see how 
single parenting affects schooling. Parents provided data on two occasions by interview 
or via self-administered questionnaire just before or at the time the child began first 
grade and again a year later. Parents reported their educational background, family type, 
expectations for the child’s first mark each fall in reading and math and their estimate of 
the child's ability to do schoolwork in the fall. The child's test scores and meal subsidy 
eligibility were obtained from school records. There were no direct affects of parent 
configuration (i.e., single or two parent homes) on marks or test score gains in reading 
and math except for African American children in single-mother families where other 
adults got higher marks in reading at the beginning of first grade than did those in 
mother-only or mother-father families. With respect to family type, however, children 
whose families had more economic resources and whose parents had higher expectations 
for their school performance consistently outperformed other children in reading and 
math. These findings suggest that the effects of parents' psychological and economic 
resources and family type contribute to the explanation of previous reports on schooling 
deficits for children from single-parent homes, especially in the early grades.
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Thompson and Smidchens (1979) sought to determine if a difference exists 
between reading comprehension levels of children living with both parents and 
children living with one parent. Data were collected on the demographic variables of 
race, student sex, family organization, parent educational level, family occupational 
prestige, and family income. Two-way analyses of variance were used to ascertain
the variability attributable either to independent variables or to interaction effects. Their 
findings showed that a trend was evident in which two- parent, high-prestige families 
produced higher reading comprehension. For the below median income level group, one 
parent family organization was associated with lower reading comprehension. The 
difference in reading comprehension between two parent and one-parent family 
organization was greater for black students than for white students. Although students 
from two-parent families tended to have higher reading comprehension scores than 
students from one-parent families, there was an apparent lack of discrepancy between the 
family organizational patterns in the higher ranges of the socioeconomic variables.
Family organization seemed to have a greater impact on the students in lower ranges of 
the socioeconomic scales. Therefore, lower reading comprehension is associated with
below median income families.
Voza (1984) conducted a study to determine the effects, if any, that one-parent 
families have on reading achievement. The California Achievement Reading Test Scores 
of children in grades two through four who were from one-parent families were 
compared with scores of those from two-parent families. Twelve children were used in 
each group. Total reading scores were converted into scores that showed the
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difference between chronological age and (test score) grade equivalent. The results 
indicated that the mean score of the one-parent family students was higher than that of 
the children in two-parent family situations. Therefore, even though students may be 
from a one-parent family, they can still have high reading scores.
Campbell (1996) completed a study to learn how selected family factors might be 
differentially related to primary grade achievement in reading and mathematics in 
children from low income families. Parents were interviewed three times in the period 
covered by this study. A number of psychological scales were also administered to 
parents during the interview sessions. All questions and scales were read to parents and 
marked by the interviewer. Parents had copies of the materials for reference. Children 
were tested at school in the fall and spring of kindergarten and in the spring of first grade 
by examiners blind with respect to the school's assignment to transition demonstration or 
comparison status. The findings of this study were that children who did well in reading 
were from homes with higher scores on the home screening questionnaire, were from
smaller families, had better educated mothers, and were rated as more healthy. Also,
children who did better in math were from families that scored high in the area of parent 
involvement on the questionnaire and tended to have more contact with their fathers.
Regression analysis indicated that transition treatment interacted with family size
and showed a trend toward interacting with the questionnaire scores to predict reading
scores summed across kindergarten and first grade. Treatment interacted with maternal 
education to predict similarly summed mathematics scores. The quality of the home 
environment independently predicted math scores. Children's learning is heavily
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influenced by home environment.
Ortiz and Anglum investigated the relationship between reading achievement and 
the educational level of the child’s parents. Ortiz (1986) did a study to attempt to 
examine the extent to which lower reading proficiency among Hispanic and black 
children is explained by parents' education level and by reading activities and behaviors 
on the part of the family and child. Also, Ortiz attempted to examine the direct effect 
parents' education and reading activities have on reading proficiency among minority and 
nonminority children. To do this, data were taken from the most recent 1984 assessment 
of the NAEP. NAEP utilized a balanced-incomplete-block (BIB) spiraling procedure, in 
which the total assessment battery is divided into blocks of approximately 15 minutes
each, and each student was administered a booklet containing three blocks as well as 
six-minute blocks of background questions common to all students. The BIB part of the 
method assigns blocks to booklets. Each block appears in the same number of booklets 
and each pair of blocks appears in at least one booklet. The spiraling part of the method
then cycles the booklets for administration so that no two students in an assessment
session receives the same booklet. At each group, each block was administered to
approximately 2, 000 students and each pair of blocks to approximately 300 students. 
The findings show that while no factor explained a large portion of the differences 
among racial/ethnic groups, after controlling for all the factors examined in the study, the 
racial/ethnic differences were reduced. Also, reading activities were found to directly 
affect the reading proficiency of both minority and nonminority children. The most 
important recommendation to be drawn from these results is finding out the relationship
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between family type and children’s growth in reading and math over the primary grades.
Anglum, et. al. (1990) investigated the relationship between reading 
achievement and certain social and literary variables of the home environment to 
determine what combination of these variables would most accurately predict reading 
achievement. They surveyed parents of all students in grades one through six of one 
school with 492 students. A stepwise multiple regression analysis was used to determine 
the predictors of reading achievement. The results showed that the education level of the 
father was both highly significant to and the greatest predictor of reading achievement. 
Of the literary variables, the strongest relationships and predictors of reading 
achievement were reading to the child before school entry and the variety of print
materials in the home.
Summary
By reflecting on the previous research, many important findings arise. The first is 
the significance of parents’ reading aloud to their children. The studies suggest that the 
strongest predictor of reading achievement is for parents to read to children before school 
age entry. Children will learn to read well if they are read to from a young age. Children
who are read to before first grade received a ”c” or better in reading. Ironically, a 
negative relationship appears to exist between the time teachers read to students and 
reading achievement. Teachers who read the most spent the least amount of time in 
teaching activities that were positively correlated with reading achievement. The key is 
for parents and teachers to be engaged with the printed word. That is, parents need to ask 
questions of their children as they are reading.
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A second important finding from the research is the amount of stimulating
materials found at the homes of readers. Results show that those who scored lower
owned fewer books than those who scored higher. Also, those who scored lower did less 
recreational reading than those who scored higher. Dictionary use was associated with 
reading achievement, but the amount of television watched and the use of another (or
second) language in the home was not. Therefore, children need to be immersed in visual
print and hear it spoken around them.
The third important finding that arises is not so much related to the parent's 
economic status as to the parent's educational level. Students with more highly educated
parents perform better than the children of fathers who lack education. Results of one 
study showed that the educational level of the father was both highly significant to and 
the greatest predictor of reading achievement. In another study children who did well in 
reading were from homes with smaller families, had better educated mothers, and were
rated as more healthy. Also, children who did better in math were from families who
scored high on the questionnaire and tended to have more contact with their fathers.
The fourth important finding that arises is that the students who attended 
preschool achieved larger learning gains than other students. Also, students with larger 
learning gains tended to be absent less frequently than other students.
The fifth important finding that arises is for the parents to act as a role model for 
their children. Role modeling improves a child's reading because the child sees 
reinforcement of the value of education outside the school. Therefore, parents who read 
books and magazines as leisure activities are more likely to have children with a high
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degree of interest in literature and reading.
The sixth important finding that arises is the effect a one to two parent home has
on the child’s achievement. One study showed no direct effects of parent configuration
on marks or test score gains in reading and math except for African American children in 
single-mother families where other adults got higher marks on reading at the beginning 
of first grade than did those in mother only or mother-father families. Children whose 
family had more economic resources and whose parents had higher expectations for 
their school consistently outperformed other children in reading and math. In 
another study of reading comprehension levels between children living with one or both 
parents a trend was evident in which two-parent, high-prestige families produced higher 
reading comprehension. Families below median income level were associated with 
lower reading comprehension. The difference in reading comprehension between two 
parent and one parent family organization was greater for black students than for white 
students. On the other hand, in another study (Voza, 1984) on how parent family affects 
reading achievement, research indicates mean scores of the one parent family is higher 
than that of children in two parent family situations. Therefore, even though students 
may be from a one parent family, they can still have high reading scores.
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Chapter 3 
Methodology
The purpose of this study is to investigate if second graders who are read to by 
parents weekly, 20- to-30 minutes-each-time, score significantly higher on 
Reading Competency Based Education tests than second graders who are read to
monthly, 5 to 15 minutes at a time.
Sample
The sample in this study will include 190 second-grade students from four elementary 
schools in a small rural farming community in a Midwestern area. There are 97
Caucasian females and one African American female. There are 90 Caucasian males,
one African American male, and one Cuban male. The median income per household in 
the county is $26,218. Seventeen percent of the children in the district are on free or 
reduced lunch, and eight percent receive ADC (Aid to Dependent Children). The total 
number of families in the county is 15,178. Out of these families, 10, 306 are married 
couples, 1,454 are female households. Of the female households, 988 of the women have
children.
Procedure
A permission letter and survey will be sent out to all the second-grade parents in the
school district between January and March to inform the parents of the study and to
gather information on the students and families involved in the study (See Appendix A).
The major questions on the survey will be how many times a week parents read with their 
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child and for how long.
In April of 1997, the second- grade students took Competency-Based Education tests. 
The tests are developed from the state model to assess students' achievement in the areas 
of reading, writing, math, science, and social studies. Questions are of two types: essay 
and multiple choice. Scores from the CBE test will be used for comparisons in addition
to information that is received from the parent surveys.
The information found from the parent surveys will be compared with the scores from 
the Reading CBE tests to determine if the students who are read to at least 20 to 30 
minutes at a time have higher overall test scores than students who were read to monthly
and students who are read to 5-15 minutes at a time.
The researcher will use correlational procedures to show the extent to which change 
in one variable is associated with change in another variable. This will be done by 
comparing means with the method of a t-test using independent samples.
Instruments
The instrument used in this study will be a color- coded survey (one color per 
elementary) that is sent home to the parents of the second graders. The researcher will 
color-code the surveys to keep track of the different students from each of the 
elementaries. The questions on the survey will be categorical with multiple choice and 
short answer (see appendix).The second instrument is the Competency Based Education 
tests which were given to the students in late April of their first grade year.
Null Hypothesis
There will be no relationship between scores on the CBE tests and the amount of
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reading by parents with children.
Data Collection
Data were collected by gathering and reviewing CBE test scores from 1996 and 
1997. Then parent surveys were sent out to all the second graders in the school district. 
Out of the 190 second graders, 137 returned their surveys. Upon the return of the 
surveys, the researcher aggregated the responses for each category and for each question. 
The researcher then used the raw data to find the percentages. Table 1 provides an 
analysis of all the data.
Results
As indicated in Table 1, of the respondents, 44% were male and 56% were 
female. Mothers (86%) did most of the reading and therefore appeared to exercise the 
greatest influence on the child.
Out of the 137 surveys, only 117 were useable. Twenty surveys were eliminated 
because of missing test scores and surveys with no names. The results of the survey 
questions are provided in Appendix B.
The researcher reviewed the answers from all the surveys and chose five 
questions to discuss in further detail. The first question was number one in the parent 
survey: How often do you read with your child? The three categories that were given to 
choose from were: weekly, bi-weekly, and monthly. Nightly was also chosen to add to 
the results since five of the participants, who returned the surveys, had added it to their 
surveys as a choice.
Out of the 137 surveys returned, 108 (86%) read weekly, 11 (9%) read bi-weekly,
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and 2 (2%) read monthly. A t-test for independent samples was run between CBE Test 
Scores and students who were read to weekly and those who are read to bi-weekly. The 
results (See Appendix C) were non-significant at the .05 level. The mean of those read to 
weekly was 12.4091 and those read to bi-weekly was 14.1176. The standard deviation of 
those read to weekly was 3.542 and those read to bi-weekly was 2.058.
The second question was number two, which dealt with the question: How many 
minutes (in general) do you read to your child? The four categories that were chosen 
were: five minutes, 20-30 minutes, 35-45, and 50-60 minutes. Out of the 137 surveys 
returned, 58 (30%) respondents read 5 minutes, 67 (35%) read 20-30 minutes, four (2%) 
read 35-45 minutes, and six (3%) read 50-60 minutes. The results of these two studies 
showed that 108 out of 126 parents (85.71%) read with their child weekly. Sixty-seven 
out of 135 responses read 20-30 minutes with their child (34.72%). In a study done by 
Mullis (1993), students who were read to almost daily had higher reading proficiency 
scores than those students who were not read to by adults. A t-test for independent 
samples was run between CBE Test Scores and students who were read to 5-15 minutes 
and those read to 20 to 30 minutes. The results (See Appendix C) were non-significant at 
the .05 level. Out of the 104 cases, 48 students were read to 5-15 minutes and 56 were
read to 20 to 30 minutes. The mean of those read to 5-15 minutes was 13.3750 and those
read to 20-30 minutes was 12.1607. The standard deviation of those read to 5-15 minutes
was 3.008 and those read to 20-30 minutes was 3.607.
The third question was number 15 in the survey: How much television does your 
child watch daily? The three categories that were given to choose from were the
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following: watching television less than an hour, 1-3 hours, and more than three hours. 
The results (See Appendix C) were non-significant at the .05 level. Out of the 137 
surveys returned, 11 (8%) watched television less than an hour, 106 (79%) watched 
television 1-3 hours, and 18 (13%) watched television more than three hours. Studies 
done by Walberg and Tsai (1985) discussed the negative influence of the amount of 
television that a child watches. A t-test for independent samples was run between CBE
Test Scores and students who watched television 1-3 hours and more than 3 hours. Out
of the 101 cases, 89 watched television 1-3 hours and 15 watched television more than 3
hours. The mean of those who watched television 1-3 hours was 12.6292 and those who
watched television more than 3 hours was 12.8000. The standard deviation of those who
watched television 1-3 hours was 3.566 and those who watched television more than 3
hours was 2.242.
The fourth question was number 19 in the survey: What is the level of your 
child’s father’s education? The four categories that were given to choose from were the 
following: not a graduate, a graduate, a graduate + 2 years, and a graduate + 4 years. Out 
of 137 surveys returned, 15(11%) who were not graduates, 76 (56%) who were 
graduates, 23 (17%) who had graduated and had 2 years of college, and 21 who had 
graduated and had 4 years of college. Studies done by Walberg and Tsai (1985), Ortiz 
(1986), and Anglum (1990) discussed the significance of the father’s educational level 
with the child’s achievement. In the study done by Walberg and Tsai (1985), children 
with more highly educated parents had higher achievement and attitude scores. In the 
study done by Ortiz (1986), parents’ education and reading activities on participation of
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family and child, combined, were important factors in explaining the low achievement of 
Hispanics and black children. And, in the study Anglum (1990) the educational level 
of the father was found to be the only single predictor of reading achievement for fifth 
and sixth graders. For the data generated in this study, a t-test for independent samples 
was run between students whose father had graduated with those whose father had 
graduated and had two years of college. The results (See Appendix C) were non­
significant at the .05 level. Out of the 83 cases, 66 students had fathers who had 
graduated and 17 had fathers who had graduated and had two years of college. The mean 
of those students whose father had graduated was 12.6061 and the mean of those whose 
father had graduated and had 2 years of college was 12.4706. The standard deviation of 
those whose fathers had graduated was 3.098 and those whose fathers had graduated and 
had 2 years of college was 4.215.
Another t-test for independent samples was run between students whose father 
had graduated from high school with those whose father had graduated and had 4 years of 
college. The results (See Appendix C) were non-significant at the .05 level. Out of the 
82 cases, 66 students had fathers who had graduated with those whose father had 
graduated and had 4 years of college. The mean of those students whose father had 
graduated was 12.6061 and the mean of those whose father had graduated with 4 years of 
college was 13.0000. The standard deviation of those whose father had graduated was 
3.098 and those who had graduated and had 4 years of college was 3.367.
The fifth question was number 23 in the survey: What kind of home is your child 
from? The two categories that were given to choose from were the following: single and
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2 parent home. Out of the 137 surveys returned, 11 (8%) who were from single parent 
homes, and 125 (92%) who were from two-parent homes. Studies done by Entwisle and 
Alexander (1996), Thompson and Smidchens (1979), and Voza (1984) discuss the 
significance of the make-up of the family with the child’s achievement. Entwisle and 
Alexander (1996) found that students from one-parent homes received lower marks in 
reading and math than students from two-parent homes. Thompson and Smidchens 
(1979) found that the interaction between family organization and income level produced 
significant effects on dependent variables of reading comprehension. For the below 
median income level group, the one-parent family organization is associated with lower 
reading comprehension than two-parent family organization. Voza (1984) found that 
children from one-parent homes scored significantly better in reading achievement.
A t-test for independent samples was run between students from single parent homes and 
students from 2 parent homes. The results (See Appendix C) were non-significant at the 
.05 level. Out of the 113 cases, 12 were from single parent homes and 101 were from 2 
parent homes. The mean of those students from single parent homes was 13.5833 and 
those from 2 parent homes was 12.6040. The standard deviation of those from single 
parent homes was 3.502 and those from 2 parent homes was 3.335.
Summary
The results of this survey parallel the results of other researchers (see, for 
example, Anderson [1985], Mullis [1993], and Anglum [1990]). Clearly, students who 
are read to have an advantage at school in terms of their performance.
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Questions Table 1
1. How often do you read with your
child?
Weekly 108 (86%)
Bi-Weekly 11(9%)
Monthly 2 (2%)
Nightly 5 (4%)
2. How many minutes (in general) do you 
read to your child?
5 Minutes 58 (30%)
20-30 Minutes 67 (35%)
35-45 Minutes 4 (2%)
50-60 Minutes 6 (3%)
5. Do you read books yourself? Yes 114(82%)
No 25(18%)
6. Did you read books to your child before 
they started school?
7. If so, what age did you start reading to 
them?
Yes 135 (99%)
No 2(1%)
Womb-1 Year Old 58 (44%)
1-2 Years Old 59 (45%)
3-4 Years Old 14(11%)
5 Years Old 1(1%)
8. Does your child have any siblings? Yes 120 (88%)
No 16 (12%)
8a. If so, how many? 1-0 90 (479%)
3-4 22 (19%)
5 or more 2 (2%)
8b. If so, are they older or younger? Older 60 (50%)
Younger 32 (27%)
Both 25(21%)
Twin 2 (2%)
9. What type of print materials is in your 
household?
Books 10 (8%)
Newspapers 0
Magazines 0
Books/Newspapers 5 (4%) 
Newspapers/Magazines 1 (1%) 
Books/Magazines 8 (6%)
All (Books, Newspapers, Magazines) 102 
(81%)
10. How many books approximately do 
you have in your home?
1-25 13 (10%)
26-99 52 (40%)
100 66 (76%)
11. Do you read any of them to your child? Yes 131 (96%)
No 5 (4%)
12. Does your child enjoy reading? Yes 128 (95%)
No 7 (5%)
13. Does your child read in their spare 
time?
Yes 113(84%)
No 22(16%)
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14. Does your child have any magazine 
subscriptions?
Yes
No
75 (56%)
60 (44%)
15. How much television does your child Less Than An Hour 11 (8%)
watch daily? 1-3 Hours 106(79%)
Greater Than 3 Hours 18(13%)
16. Does your family usually eat supper Yes 113(83%)
together at the dinner table? No 23 (17%)
17. If so, how many days a week do you 1 3 (2%)
eat together each week? 2
3
4
5
6
7
5 (4%)
10(8%)
13(11%)
20(16%)
14(11%)
58 (47%)
18. Do you attend parent teacher Yes 126 (93%)
conferences? No 9 (7%)
19. What is the level of your child’s Not 15(11%)
father’s education? Graduate
Graduate + 2 Years 
Graduate +4 Years
76 (56%)
23 (17%)
21 (16%)
20. Do you and your child check out books Yes 102 (74%)
from the library? No 35 (26%)
21. Do you discuss books and ask Yes 122 (91%)
questions with your child as you are 
reading them?
No 12 (9%)
22. Are you involved in doing things at Yes 87 (64%)
your child’s school? No 48 (36%)
23. What kind of home is your child from? Single
2 Parent
11 (8%)
125 (92%)
24. Did your child attend pre-school? Yes
No
89 (66%)
45 (34%)
26
CHAPTER 4
Summary
Children in today’s societies face many problems. For example, today’s children 
come from families with poverty, some due to the lack of education, abuse, and 
divorce, and some due to the fact that they are left at home alone to care for 
themselves. To help pass the time, many of these children turn to television as a 
source of entertainment instead of a good book.
Knowing the importance of a nurturing environment is essential in order that parents 
can take an active role with their child by taking the time to sit and read instead of just 
turning on the television. Reading aloud to a child is the single most important thing a 
parent can do to help a child achieve academic success.
The purpose of this paper was to investigate this relationship to see if second graders 
who are read to by their parents weekly, for 20 to 30 minutes, score significantly higher 
on Reading Competency Based Education tests than second graders who are read to 
monthly, for shorter amounts of time.
The null hypothesis stated there would be no relationship between scores on Reading 
CBE Tests and the amount of reading by parents with children.
To perform this research data were collected by gathering and reviewing CBE test 
scores from 1996 and 1997. Then parent surveys were sent to ail the second 
graders in the school district. Upon the return of the surveys, the researcher aggregated 
the number of responses per category for each question. Then the researcher used the 
raw data to find the percentage by dividing the number of each by the total number of
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responses and multiplying by 100. The CBE test scores and surveys were calculated 
and compared. Next, the researcher compiled all the data in a chart that included 
CBE tests and questions used from the survey. Then a t-test for independent samples 
was used to compare the means.
Conclusions
The research in this study reinforced that reading to a child is important to help them
achieve academic success. A child’s home environment should have lots of books so
the child can be immersed in print. Through reading a book, a child gains an 
understanding of print and is exposed to the alphabetical letters and a larger vocabulary. 
Through a discussion of a book, a parent helps the become engaged and add knowledge 
to the understanding of what the story is about. Parents who read books themselves 
become role models to their children and can promote them to become highly interested 
in reading books themselves.
Recommendations
Based on the research and results of this study and a review of the broader literature, 
if children are to achieve academic success they need to be read to daily for at least 20 
minutes. Parents should have a variety of books in the home so students can be 
immersed in print as well as be model readers themselves.
To help parents with this area teachers should instruct them on how to help their 
child read and assistance with the process. This could be done through newsletters 
or during a reading night held at school in which the teacher could explain how 
parents can help teach their children some reading strategies along with ways to help
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their child with comprehension. Teachers could also send home a survey before the 
reading night to find out what questions parents have so that they can be prepared to 
help answer the parents’ questions.
Future Research
This study looked at how often students were read to with the amount of time 
that they were read to and how this affected CBE test results. A follow-up study 
should include sending out another study when the second graders are in fourth 
grade to see if parent involvement has increased or decreased. Then the surveys 
could be compared to fourth grade proficiency test scores to see if an increase or 
decrease in parent involvement is shown in test scores since first grade.
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Appendix A
Permission letter and Survey
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Dear Teachers,
I am doing a research study for a class I am taking. Please 
pass out these surveys to your second grade class and have them 
send them back as soon as possible. Please encourage the 
students to return the surveys. To help with this I have 
included a bag of treats to give the students when they bring 
the surveys back to school. There is also a treat for you too 
for the inconvenience. Thanks for your time and help!
P.S. The surveys are due back Thursday, March 5th.
Sincerely,
Amy Carpenter 
Pickaway Elementary
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Dear Parents,
I am doing a research study for a class I am taking. Please 
take the time to fill out the attached survey to help me compile 
information. Also, please be thorough in your explanations 
and complete every question. Thanks for your time and your 
help in this matter. The survey is due back Thursday, March 5th.
Sincerely,
Amy Carpenter 
1st Grade Teacher at 
Pickaway Elementary
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Please send surveys back to school by Thursday, March 5th. Thanks!!
APPENDIX
Child’s Name:_________________________(Your child’s name will not be used in any
way with this project.)
Parent Survey
Please write or circle your answer
1. Is your child a male or female?
Male Female
2. Who reads with your child the most?
Mother or Father
3. How often do you read with your child?
Weekly Bi-Weekly Monthly
4. How many minutes (in general) do you read to your child? 
a.) 5min-15 min b.)20min -30min c.)35min-45min
d.)50min-60min
5. Do you read books yourself?
Yes No
6. Did you read books to your child before they started school?
Yes No
7. If so, what age did you start reading to them?
a.) Womb-1 year old b.) 1-2 years old c.) 3-4years old d.) 5 years old
8. Does your child have any siblings?
Yes No
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Please send surveys back to school by Thursday, March 5th. Thanks!!
8a.) If so, how many?
a.) 1-2 b.)3-4 c.)5ormore
8b.) If so, are they older or younger
Older Younger
9. What type of print materials is in your household?
Books Newspapers Magazines
10. How many books approximately do you have in your home?
a.) 1-25 b.) 26-99 c.) 100 or more
11. Do you read any of them to your child?
Yes No
12. Does your child enjoy reading?
Yes No
13. Does your child read in their spare time?
Yes No
14. Does your child have any magazine subscriptions?
Yes No
15. How much television does your child watch daily?
a.) less than one hour b.) one hour to three hours c.) more than three hours
16. Does your family usually eat supper together at the dinner table?
Yes No
17. If so, how many days a week do you eat together each week?
1 day 2days 3days 4days 5days 6days 7days
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Please send surveys back to school by Thursday, March 5th. Thanks!!
18. Do you attend parent teacher conferences?
Yes No
19. What is the level of your child’s father’s education?
Not a graduate Graduate Graduate +2 years of college Graduate + 4 years of 
college+
20. Do you and your child check out books from the library?
Yes No
21. Do you discuss books and ask questions with your child as you are reading them?
Yes No
22. Are you involved in doing things at your child's school?
Yes No
23. What kind of home is your child from?
Single-Parent Two-Parent
24. Did your child attend pre-school?
Yes No
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Appendix B
Raw Scores for the CBE Tests
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Appendix C
Statistical Results for t-tests
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09 Apr 98 SPSS 6.1 for the Power Macintosh
SD SE of Mean
t-tests for Independent Samples of MINREAD
Variable
Number
of Cases Mean
CBESCOR1
MINREAD 5-15 
MINREAD 20-30
48 13.3750 3.008
56 12.1607 3.607
.434
.482
Mean Difference = 1.2143
Levene’s Test for Equality of Variances: F= .004 P= .947
t-test for Equality of Means 
Variances t-value df 2-Tail Sig
Equal
Unequal 1.87
102
101.93
SE of Diff
.658
.649
95%
CI for Diff
(-.090, 2.519) 
C-.072, 2.501)
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09 Apr 98 SPSS 6.1 for the Power Macintosh
SD SE of Mean
t-tests for Independent Samples of FREQREAD
Variable
Number
of Cases Mean
CBESCOR1
FREQREAD w 
FREQREAD b
88
17
12.4091 3.542 .378
14.1176 2.058 .499
Mean Difference = -1.7086
Levene’s Test for Equality of Variances:
t-test for Equality of Means 95%
Variances t-value df 2-Tail Sig SE of Diff CI for Diff
Equal -1.92 103 .057 .889 (-3.471, .054)
Unequal -2.73 37.30 .010 .626 (-2.976, -.441)
09 Apr 98 SPSS 6.1 for the Power Macintosh
SD SE of Mean
t-tests for Independent Samples of FATHED
Variable
Number
of Cases Mean
CBESCOR1
FATHED g 
FATHED g2
66
17
12.6061 3.098 .381
12.4706 4.215 1.022
Mean Difference = .1355
Levene’s Test for Equality of Variances: F= 2.708 P= .104
t-test for Equality of Means 95%
Variances t-value df 2-Tail Sig SE of Diff CI for Diff
Equal .15 81 .882 .911 (-1.676, 1.947)
Unequal .12 20.66 .902 1.091 (-2.136, 2.407)
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09 Apr 98 SPSS 6.1 for the Power Macintosh
SD SE of Mean
t-tests for Independent Samples of FATHED
Variable
Number
of Cases Mean
CBESCOR1
FATHED g 
FATHED g4
66 12.6061 3.098
16 13.0000 3.367
.381
.842
Mean Difference = -.3939
Levene’s Test for Equality of Variances: F= .028 P= .867
t-test for Equality of Means 95%
Variances t-value df 2-Tail Sig SE of Diff CI for Diff
Equal -.45 80 .655 .878 (-2.141, 1.353)
Unequal -.43 21.58 .674 .924 (-2.312, 1.524)
47
09 Apr 98 SPSS 6.1 for the Power Macintosh
SD SE of Mean
t-tests for Independent Samples of HOME
Variable
Number
of Cases Mean
CBESCOR1
HOME s 
HOME 2p
12
101
13.5833 3.502 1.011
12.6040 3.335 .332
Mean Difference = .9794
Levene's Test for Equality of Variances: F= .033 P= .856
t-test for Equality of Means 95%
Variances t-value df 2-Tail Sig SE of Diff CI for Diff
Equal .96 111 .341 1.023 (-1.049, 3.007)
Unequal .92 13.48 .374 1.064 (-1.311, 3.270)
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09 Apr 98 SPSS 6.1 for the Power Macintosh
t-tests for Independent Samples of TVWATCH
Variable
Number
of Cases Mean SD SE of Mean
CBESCOR1
TVWATCH 1-3 
TVWATCH >3
89 12.6292 3.566
15 12.8000 2.242
.378
.579
Mean Difference = -.1708
Levene’s Test for Equality of Variances: F= 3.701 P= .057
t-test for Equality of Means 95%
Variances t-value df 2-Tail Sig SE of Diff CI for Diff
Equal -.18 102 .858 .953 (-2.061, 1.720)
Unequal -.25 27.67 .807 .691 (-1.588, 1.246)
